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Abstract
My three-year surveys show that students’ extrinsic and intrinsic
motivations to study English are very high. It would follow that as
instructors of English, that this is taken into account when planning
curricula for EFL students. This paper suggests that lessons should build
upon the knowledge that students already possess, to increase their
confidence in English, as well as encourage students to become pro-active
learners. This will increase students’ intrinsic motivation, which would
allow for greater language acquisition. However even within a class
students’ motivations vary at different points during the lesson. It would
be impossible for all students to be equally motivated at the same time at
any point in one lesson. The focus for instructors should then not be on
increasing all of the students’ intrinsic motivations at the same time, but
through variation in activities increase students’ individual interests and
therefore the students’ overall motivations. Therefore this paper will
discuss key factors that should be taken into consideration when raising
students’ motivation through the idea of increasing students’ individual
interests.
概要
三年間の調査を通して明確になったことは、英語を学ぶことに関して、学生の
内在的動機は高いということである。この事実を、英語の教師は、カリキュラ
ム作成の際に考慮するべきである。この論文では、学生が英語に対する自信を
高め、積極的な学び手となるには、学生がすでに持っている英語の知識を基盤
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にして授業を構築することであると提案する。このアプローチは、学生の内在
的動機／やる気を高め、さらなる言語習得へと繋がる。しかし一つの授業にお
いても、学生の動機／やる気のレベルは異なる。全ての学生が同じタイミング
で、同等にやる気を起こすと限らない。それゆえ、授業における焦点は、学生
全員の内在的動機を同時に高めることではなく、学生が持つ各々の関心と動機
／やる気を、授業内の活動における変化を通して高めることである。ここで
は、学生の関心事に注意を払うことにより、学生の学ぶ動機／やる気を高めよ
うとする場合、どのような重要な要素が考慮されるべきかについて議論する。
Key words: extrinsic and intrinsic motivation; classroom pedagogy
外在的および内在的動機／やる気、教室における教授方法
Introduction
In the Japanese context, learner motivation research is still in its infancy. Many
language classes, particularly though not exclusively those classes at the compulsory
education level in the public education system, still focus on teacher-centered
learning situations (Butler, 2007; Kimura, Nakata, & Okumura, 2001; Kubota 2002;
McKenzie, 2008). At the university level, in non-major English classes it is not
unusual find 30 or more students with varying degrees of English as a foreign
language ability together. In this type of situation it is not surprising that the
motivations of the individual learners has not received much attention. Tapping into
students’ motivations to study English is an important pedagogical tool. While it is
acknowledged that many Japanese students have excellent reading and writing skills,
it has also been stated that their communicative skills are relatively week (Butler,
2007; Kubota, 2002; McKenzie, 2008; Rivers, 2010). This has lead to the current
trend in English language education in Japan where the focus has shifted, in theory
to communicative language abilities, to thus better prepare students for interaction in
the global community. If students are to become successful English as foreign
language (EFL) speakers, their motivations in the study of English are important. At
the most basic level of motivation is individual interest. When students have not
developed their individual interest in the material covered in class, they are unlikely
to organize and develop the knowledge that they already possess about the material
with the content of the course. This would then hinder students’ motivations to learn
English. In view of this situation, it would then suggest that instructors have two
main opportunities to help students in acquiring EFL: 1) tailor the content of the
classes to raise students’ individual interests, and 2) help students set achievable
goals for each term and use interest enhancing activities to assist students in
attaining these goals. This study comprises of a comparison of surveys from three
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separate years of second year students who are non-English majors studying EFL. It
examines students’ extrinsic and intrinsic motivations. Then ways in which the
pedagogy can positively change students’ motivations in studying English through
raising students’ individual interests through the vary act of completing tasks while
promoting student autonomy are identified.
Background
English language education policies have changed greatly over the last seventy
years, with the end of World War II, in Japan. Within the last 15 years, students
who are now at the university level, have experienced great variations in English
language education as well as their exposure to English. These students have fallen
between two distinct policies of English language education at the compulsory
education levels; policies where the focus of teaching EFL were either learning it
for practical purposes, or as an academic subject. Butler (2007) and McKenzie
(2008) exemplify these changes in policies. They explain that English language
policies at the junior and senior high school levels after World War II were driven
by external forces. At this time learning English was necessary in order for Japan to
recover from the war. Once Japan was on the road to economic stability, the
emphasis of English language education changed to that of an academic subject in
the quest of higher education. However with the economic boom of the 1980s,
Kubota (2002) and McKenzie (2008) maintain that the idea of internationalization
lead to a change in English language education back towards practical
communicative skills. This trend continues, with the Ministry of Education, Culture,
Science and Technology (hereafter, Mext) implementing various policies which
stress the communicative value of English education at the compulsory education
level (Mext 2003, 2011). As the reasons behind the various policies on the teaching
of English as a foreign language in Japan have alternated according to Japan’s
situation and economy, this has thus in turn influenced societal attitudes towards
EFL. Currently within Japan there is much pressure to prepare students to be
competitive within the global economy, while at the same time maintaining Japan’s
distinct national identity (Aoki, 2011; Butler, 2007; Kubota, 2002; McKenzie, 2008;
Mext, 2003, 2011). However, both Ljosland (2005) and Rivers (2010) warn that this
current framework lead many Japanese to believe that they are a part of an imagined
global community and this has led to the belief that “‘international’ and ‘English-
speaking’ [are] synonym[us]” (Ljosland, 2005, p.1): the idea that through the very
act of learning English, they are international. From this stance, it could be
presumed that students have great external factors influencing their motivations to
learn English at the university level.
These external forces, would suggest that this is the reason why Japanese
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students study English; students must acquire a certain level of English to function
and/ or compete in the global market. This is not necessarily so, as Rivers (2010)
explains that the learning of a foreign language also includes an assessment of
identity and that it “is an important discursive element often utilized in the
promotion of patriotism and efforts to maintain national or racial hegemony” (319).
This could then be used explain why students are also highly motivated to learn
English for pleasurable reasons. While the study of English allows Japanese to
better communicate within the global community in instances such as business,
academic research, and to a lesser extent to tourism, it also allows for the
strengthening national identity bonds. This comes into play particularly with the
often criticized concept of nihonjinron, which is a concept used to explain the
unification of the Japanese culture and society through the promotion of both the
uniqueness of Japan and its people (Hasegawa & Hirose, 2005). Through foreign
language education, particularly that of English language education, nihonjinron can
be used to maintain perceptions of the uniqueness of the Japanese language,
McKenzie (2008) explains, through such notions as Japanese is an indirect language
while English is a direct language for example. Thus foreign language teaching is
used to promote social identity through the creation of the ‘other’. In particular
English is then used in Japanese media and Japanese pop music (J-pop) for concepts
belonging to the ‘other’. The ‘other’ then is either different, unique, or glorified
from one’s own culture. It is this notion of ‘other’ which then influences students’
motivations to study English.
The placement of English language learning in Japan has been outlined above.
This context is important as it does influence how the homogenous student body not
only views English language learning in general but also their interpretation of their
use of EFL within the Japanese social contexts. Kimura et al. (2001) state that the
different social contexts in which language learning occur is a vital part of the
analysis of motivation. This would imply that students’ past and current language
learning situations have direct consequences on students’ motivations to study
English once they reach the university level. Motivation however is a multifaceted
concept, and it is not possible to use one theory to explain all the different elements
of motivation. Originally, research on motivation such as Gardner and Lambert’s
pioneering study of 1959 focused on second language (L 2) motivation within the
paradigm of social psychology. In the 1990s there was a distinct shift away from the
psychological aspects of motivation towards examining the learning situation in
terms of the cognitive attributes of the students and the classroom situation (Kimura
et al., 2001; Carreira, 2005). Since this time there has been yet another shift towards
the idea of individual interest (Renninger, 2000). In order to explore the idea of
individual interest however, it must be placed within the context of motivation.
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It is necessary, as Dornyei (1999) advises for researchers to define explicitly
which aspects of motivation is the focus of their study. The focus of motivation for
this paper is the extrinsic-intrinsic paradigm. Here, as Hayamizu (1997) and later
Kimura et al., (2001) propose, extrinsic and intrinsic motivations are both located
along a continuum of motivation types. While extrinsic and intrinsic motivations
may be at opposite ends of the pendulum, they are not completely separate from
each other. Accordingly, in the analysis of learning an EFL, motivation cannot be
separated into solely extrinsic or intrinsic categories. There will be areas of learning
where there are overlaps between these types of motivations. In this sense then,
motivation is a result of a combination of any number of influences, of which some
are external and others are internal (Dornyei, 2001 a; Williams & Burden, 1997).
External motivations would be influences by other people or outside sources, while
internal motivations come from the learner and would include an interest in tasks,
and their own personal enjoyment in an activity. The extrinsic－intrinsic motivation
dichotomy is used to discuss why individuals choose certain activities over others.
This choice in activity is however also linked to the learner’s goals and desired
achievements, and would then lead to the concept put forth by Renninger (2000) of
individual interest. Individual interest, as Renninger (ibid) outlines, develops from
motivation but is different as the goals or achievements are not specified or
consciously recognized. This would then suggest that individual interest is more
fluid and constantly being reshaped and redefined. From this stance within the space
of one class, students’ individual interest might vary from activity to activity, while
their overall motivation would remain static.
Interest would refer to both the knowledge and the value that a student has in a
subject area. A low interest in the subject content in terms of knowledge, Renninger
(2000) warns, does not necessarily equate to a low value of that subject. English is
a required subject for both first and second year students at university, and while
many non-English majors may have low communicative skills in English, it cannot
be said that they do not value it (Butler, 2007; Kubota, 2002). If they are to
improve their English and become more successful EFL speakers, what these
students need to develop are strategies where they are able to work successfully
with the content of their language classes. Given the situation where many students
have either low communicative English skills or low confidence in their
communicative abilities, it necessary for the instructor to create a situation which
fosters the development of strategies where students can improve their EFL skills.
This would then require that the instructor creates opportunities for students to
engage with and connect to the materials covered in class (Balint, 2008; Renninger,
2000). If this situation exists, it is possible that students will make connections to
the material covered in class and their curiosity about English will increase. This
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would then develop students’ individual interest and the amount of English that
students retain would increase. This suggests that individual interest is an integral
part of language learning. Students who use materials which have a well developed
individual interest factor will be more motivated learners because for them the
activity appears to be purposeful.
This paper is a summary of three years of surveys of second year students’
extrinsic and intrinsic motivations to study English. In examining the results of the
survey, this paper suggests how the concept of individual interest can be used
through the pedagogy of a class to increase students’ overall intrinsic motivation to
study English. The aim is to develop students’ current knowledge of English and
expand this knowledge to lay down a strong foundation for future English use.
Method
Materials
The instrument used in this summary was three years of surveys. The surveys were
conducted in the second term of 2008, 2009 and 2010. The surveys were bilingual,
translated by a native speaker of Japanese, and checked for fluency and accuracy by
another bilingual Japanese/ English speaker. Each survey consisted of three parts.
The first part asked students background information including, age, year of study,
and sex. The second part addressed issues related to anxiety when studying English,
and is not discussed in this paper. The third part addressed students’ motivations to
study English. The questions in the third part of the survey were developed in part
from a review of Gardner’s Attitude/ Motivation Test Battery (AMTB) and
MacIntyre and Charos (1996) Willingness To Communicate (WTC) survey. The
responses to the items in the third part of the survey were recorded on a 5-point
Likert scale ranging from “strongly agree” (1) to “strongly disagree” (5). In the
analysis of the survey items “strongly agree” and “agree” were collapsed into one
item, as were “disagree” and “strongly disagree”. These results were then used to
compare if and how trends in students’ motivations to study English changed over a
three year time span, and were used to make pedagogical suggestions.
The participants
Students registered in second year comprehensive English classes in the School of
Economics at a Japanese university were asked to participate in the study. In this
study males out number the females 3 to 1. Moreover this research was conducted
in a department which is traditionally an English subject; therefore the motivation to
study and use English would have thought to have been strong. In addition, as
students are majoring in Economics, the opportunity and the necessity to use
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English in future employment is perhaps higher than other disciplines of study due
to the internationalization of the global market and Japan’s strong affiliation to
America.
The students’ age ranged from 19 to 24 years old. In total there were 208
students; 158 males and 50 females. Prior to entering university all students had
studied English since junior high school, therefore had had six years of English
instruction. They also had completed first year comprehensive English classes at the
university level. The students were all enrolled in a once weekly four-skilled
compulsory English class taught by the author, which accounts for the small study
size of the study. At the time of the data collection students in the department’s
language classes were not divided accordingly to proficiency level, although this has
since changed, and second year students are now divided into upper and standard
language abilities.
In the first year:
A total of 74 students participated in this survey. One survey was disregarded as the
student failed to complete the survey. Accordingly, 73 students are included in this
study: 53 (73%) males, and 20 (27%) females. Of these 73 students four were in
their third year of university study, and four were in their fourth year of university
study.
In the second year:
A total of 75 students participated in this survey. Six surveys were disregarded as
students failed to complete the survey. Accordingly, 69 students are included in this
study 57 (83%) male, and 12 (17%) female. Of these 69 students, two were in their
third year of university study, and five were in their fourth year of university study.
In the third year:
A total of 68 students participated in this survey. Two surveys were disregarded due
to being incomplete. Accordingly 66 students are included in this study, 48 males
(73%) and 18 (27%) females. Of these 66 students, three were in their third year of
university study, and two were in their fourth year of university study.
Limitations
Due to it small scale, this is in no way a homogenous study of Japanese university
students. Nor does this study attempt to give generalized solutions to societal
influences on language learning. The focus rather, is on second year non-English
major students’ perceptions of their motivations in studying English. This study is
narrow in that is focuses on young Japanese university learners of EFL, who are: 1)
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in their late teens or early twenties, 2) benefiting from a prestigious university
education, and 3) able to enjoy a single lifestyle without additional burdens from
society (i.e. are not working fulltime, so are able to travel or follow their dreams to
a certain extent), although many might say they are burdened by their extra-
curricula activities, particularly their various club activities. Furthermore as the
issues which influence students’ motivations to study EFL are various, it is almost
impossible to single out one particular influence from societal issues at large
including those of students’ identity associated with EFL and their particular social
communities’ forces influencing motivation, to do this would require meta-analysis.
This would then necessitate that motivation analysis includes the strategic and
socially motivated reasons behind the responses made, which are out of the scope of
this paper.
A final point, Hammersley (2011) warns against the re-use of data collection.
He states that often the data is manipulated to fit the conditions of the second
analysis. However as the data used here was not to address new research questions
and the data is the author’s own original research, the re-use of students’ surveys
should not problematic. The data collected and used here was for the sole purpose
of drawing inferences relevant to the general trends of second year student’s
motivations towards EFL at one particular university over a three year time period.
Results and Discussion
Coming from the educational policy, kokusaika which promoted the assimilation of
Western ideas into Japanese culture while maintaining and promoting Japan’s
unique national identity (Butler, 2007; Kubota, 2002; McKenzie, 2008), it is not
surprising that university students have strong extrinsic reasons to study English, as
shown in table 1. Across all three years students are very extrinsically motivated.
What is interesting to note is that in the second year survey results, students to a
greater degree than the other years think of English as a global language. A possible
Table 1 Extrinsic motivation values
Items
First year results Second year results Third year results
A N D A N D A N D
1. Learning English will help me in my future career. 85 7 8 86 7 7 82 12 7
2. I need English to fulfill the university graduation. 82 12 7 85 9 6 86 12 2
3. I think that English is a global language. 86 5 8 94 3 3 82 17 2
Note: The values represent percentages. All percentages have been rounded to the nearest whole number, and
therefore may not add up to 100. A＝the collapsed scores for Strongly Agree and Agree; N＝Neither agree
nor disagree; D＝the collapsed scores for Disagree and Strongly Disagree.
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reason for this, is that this survey was taken when Japan officially announced it was
in a recession, and thus students who were at the end of their second year of
university study and may have started their job search were more aware of the need
for English to help them secure future employment.
However, these students were also in the compulsory education system when
the yutori kyoiku policy was in place1). Often criticized for its strict educational
policies, the MEXT implemented a relaxation in study program, particularly at the
junior and senior high school levels, through the yutori kyoiku policy of the late
1980s. This approach was maintained in the Course of Study, the national
curriculum introduced in 1992 (Butler, 2007; Rivers, 2010). It was during this
period that the content and number of class hours were significantly reduced,
notwithstanding English study timei. It would therefore seem that the education
program at schools is in contraction. The yutori kyoiku policy limits both the
content and study times of classes, and in classes such as English, has greatly
reduced the number of class hours per year. In contrast, there is also the notion of
kokusaika, as discussed above, which would by nature demand more class time and
a developed curricula to foster the acquisition of EFL. In fact MEXT continues to
face demands to change English language education by the business community
(Aoki, 2011; McKenzie, 2008; Rivers, 2010). Thus, while there are the perceived
extrinsic forces from the business market which aims to maintain Japan’s economic
status and promotes competition in the global community, realistically students’
opportunities to study English at a level which these force demand have been
reduced.
The concept of globalization is widely linked with the ability to speak English
in Japan. As Rivers (2010) adeptly states “many Japanese believe that English
abilities are needed in order to connect with the outside world” (323). This is further
reflected by MEXT’s (2003) acknowledgement that through having English abilities,
Japanese people would be able to maintain both a presence and a competitiveness in
the global economy. This accumulation of surveys does show that while students are
highly extrinsically motivated to study English, they also have high intrinsic reasons
to study English, as shown in table 2. Realistically, items 4, 5, and 6 are very easy
for Japanese students to do Japan. But there are several drawbacks. First, as Kimura
et al. (2001) suggest making friends and studying English for tourism reasons often
requires a certain amount of long-term goal setting on the student’s part. Secondly,
despite a large expat community in Japan, the native English teacher tends to be the
sole contact for English use that Japanese students have. It follows that while
──────────────────────────────────────────
1 ) The yutori kyoiku policy was introduced by the Ministry of Education (MOE), the predecessor
of MEXT.
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students may enjoy idea of making friends in English, and perhaps using English
with their native English teachers (Butler, 2007; Kimura et al. 2001; Rivers, 2010),
outside of the classroom students would have to purposely find English speaking
friends on their own. In the case of music, English loan-words are appearing
increasingly in J-pop. While English may appear simply for fun or exotic reasons,
Stanlaw (2004) and McKenzie (2008) also note that English loan words in J-pop
also re-glamorize the Japanese language itself, bringing the idea of nihonjinron , as
explained above, into place. Students’ intrinsic interest in English appears to be a
reflection of the shifting relationship between Japanese and English. In this case
socially English is valued particularly for Japan’s perception of “international”
equating to “English-speaking”, thus having English abilities is a gateway to the
international community. However, part of the allure of English is that it is used to
maintain the Japanese perception of the uniqueness of the Japanese language and
culture (Butler, 2007; Rivers, 2010; McKenzie 2008). Therefore, the intrinsic
motivations’ of students is particularly directed toward leisure activities, where
English use ideological. In terms of Japan’s role in internationalization it is more
pragmatic for students to concentrate on goals for specific purposes such as
employment related goals or the financial benefits related to being functionally
bilingual, especially in the current economic downturn Japan is facing. Therefore it
is understandable that students do express stronger extrinsic motivations to study
English than their intrinsic motivations. Based on these findings, in order to foster
positive attitudes towards EFL education, the pedagogical approach must not only
lay the foundations for students’ future career use of English, but also draw upon
students intrinsic values for English, the desire to learn English for pleasurable
reasons, in order to meet the proficiency level required for students to be competent
Table 2 Intrinsic motivation values
Items
First year results Second year results Third year results
A N D A N D A N D
4. I want to understand English movies/ videos/
music. 73 14 12 81 10 9 82 14 5
5. I want to be able to read English books and
magazines. 78 14 8 78 10 12 73 17 11
6. I want to be able to speak with English speaking
people. 84 12 4 83 7 10 86 10 4
8. I want to travel to English speaking countries. 73 16 11 84 3 13 79 20 2
Note: The values represent percentages. All percentages have been rounded to the nearest whole number, and
therefore may not add up to 100. A＝the collapsed scores for Strongly Agree and Agree; N＝Neither agree
nor disagree; D＝the collapsed scores for Disagree and Strongly Disagree.
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contributors in the in the international community.
Pedagogical Direction
Both the extrinsic and intrinsic motivations’ of students should be taken into
account when planning a classes’ pedagogy in order to create an optimal EFL
learning situation. Another important point is students’ individual interests. Classes
where materials and tasks are developed to students’ individual interests will be
more motivating for students. By focusing on students’ individual interests, classes
seemingly have a greater purpose for students, as the material is personalized to the
students’ as a group needs. In these circumstances, students’ EFL skills would
continue to develop, as Renninger (2000) explains, because students will “seize
opportunities to learn and seek to work with others and/or texts that provide models
for and feedback that supports their curiosity questioning and challenge seeking”
(390) knowledge of EFL. Therefore students need support in gaining a knowledge
base where they can become curious about the material which will in turn fuel their
desire to both develop this knowledge as well as their value of it. This would then
necessitate a pedagogy that allows students to develop their EFL knowledge and
then in turn take that knowledge and become autonomous learners. With this in
consideration, it would then necessitate that language learning is broken down into
cycles, where students are introduced to new materials, and then are encouraged to
work autonomously with the material, allowing students the opportunity to develop
their EFL knowledge in a way that is of relevance to them. To achieve this, the
instructor must also consider the dynamics of the class along with the social values
of learning English in Japan.
First, classroom dynamics is an important element in any classroom. In the
language classroom, learning requires both cognitively risk-taking and socially good
relationships between the students. Poor dynamics, particularly in the social context,
can inhibit the learning objectives of a lesson (Kirchhoff, 2007). In language
learning situations where the aim is to make students pro-active learners, in guiding
students to achieve higher levels of EFL proficiency, group work is often employed
by language instructors. Group work can encourage peer-teaching, as well as allow
opportunities for negotiation for meaning, therefore students working in groups can
be more productive than they are when working individually. A good classroom
learning situation would be one where there is a sense of cohesion such as
belonging, where students trust each other and do not feel threatened (Clement,
Dornyei, & Noels, 1994). This would then allow students to concentrate on learning.
Through classroom interaction, activities, common goals, and group work, the
teacher can develop the dynamics of the language class. It is important that students
are aware of both their own and the instructor’s language learning goals for the
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complete term and for each individual lesson. Students must be aware that to obtain
these goals requires that they practice the language they are learning with each other
(Dornyei, 2001(b); Kirchhoff, 2007). This would also require that students are
respectful of each other, and understand that they, combined, are all co-learners in
the class (Kimura et al., 2001). Activities which encourage students to get to know
each other; that promote interaction with each other; and that encourage students to
co-operate on tasks all lead students to accept each other. This would then create a
situation where students, working together as a whole are able to enhance each
other’s EFL learning.
A final point on classroom dynamics is that students sometimes are reluctant to
take part in a discussion as they feel it has no educational value or it lacks personal
connection for them. Students are sometimes not motivated to talk because they lack
involvement in the topic. Many topics in their texts seemingly do not apply to the
student’s lives. It is our responsibility as instructors to create a bridge from the
materials in the text to the students’ lives, so that the language that they are learning
becomes alive for them, and is seen as potentially useful. Students need a clear
explanation of the rationale of the tasks, furthermore the use of feedback tasks or
report back sessions, are also important indictors for instructors to assess students
actual reactions to the material or tasks covered in class (Dornyei, 2001(b); Brown,
2009; Kirchhoff, 2007). The issues addressed so far refer to central management
issues of any class, the following section will turn to actual classroom practices
which are designed to initiate students’ individual interest and in turn support both
their extrinsic and intrinsic motivations in studying EFL.
In planning a pedagogy for EFL students, time is of the essence. The instructor
must allow for time to introduce the new material, time for students to connect to
the material, and time for students to work autonomously with the new material.
This would then necessitate that a class is broken down into separate sessions within
a cycle. In the first session it is important that students have time to develop an
English knowledge of the topic at hand. At this time, students would be introduced
to new vocabulary which would allow them the ability to do exercises in the
targeted language through listening and speaking tasks and would lead to
discussions on related issues to the topic. This would, to a degree, imply Task-
Based Language Teaching (TBLT). However, in making the materials covered in
the text relevant to the students’ situation, TBLT in this situation would focus on
creating or adapting materials and tasks to meet the students’ needs (Edwards &
Willis, 2005). Students would then value what they are learning, which is important
as both Dornyei, (2001 b) and Renninger (2000) describe, when a student values
what they are learning, it in turn influences their perceptions of both the importance
and effectiveness of the task. The introduction of vocabulary and exercises in the
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targeted language provide a base from which students can develop their EFL skills,
and more importantly their confidence in their ability to use this new knowledge in
situations outside of the classroom.
Once students have had an opportunity to build a language base for a particular
topic, in the second session it is important for students to make links between the
topic as presented in the first session, to either the Japanese culture or their personal
interests. It is unlikely that students are able to generate these links independently,
thus it is necessary that the instructor creates a bridge from the textbook to students
personal situations. Here a key point Sansone & Smith (2001) note is presenting an
activity or task which both requires student involvement and is interesting for the
student. In essence what the instructor should be doing is raising students’
individual interest. Using multi-media tools such as YouTube enables the instructor
to make a link between the topic and Japan, which would give the topic meaning to
the students. Furthermore by choosing YouTube clips that reinforce students’ ideals
about the topic in tandem with clips which depict other opinions on the topic, which
students might not be conscious of, allows students to gain greater insight and
understanding of the topic and possible implications for them. After viewing the
clips, students should be asked to discuss with their partners or in small groups what
they found interesting and surprising about the clips, encouraging further
development of students communicative knowledge on the topic as well as peer-
teaching. Through creating bridges from the material as presented in the textbook to
the students’ own situations, the instructor is in effect giving the material meaning
for the students. This will in turn stimulate students’ intrinsic motivation by raising
students’ curiosity about the materials covered in class, fostering the desire to
master language use in that particular situation.
After completing at least two cycles of first and second sessions, to complete
the cycle, students should be able to make the language they have being studying
their own. Presentations are an excellent skill for students to demonstrate their use
of the topic under study, as well as a life skill. In doing presentations students are
required to make use of various learner strategies including: focusing on important
features, structure, and organizing material, which Dornyei (2001 b) outlines as
beneficial to improving their EFL performance. Presentations should be set within
the parameters of the chosen unit’s vocabulary and grammar points. However, as the
goal is to encourage students to increase their EFL fluency and competence,
students should be allowed the choice of which topic, from the previous sessions
they want to present on, and be allowed the freedom to take that topic in the
direction most relevant to their needs. As students are in a class with various EFL
abilities, students have the option to do presentations on their own or in groups.
Presentations are an important aspect of the EFL class as they encourage students to
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use their linguistic and communicative abilities, as well as their creative abilities. As
a part of feedback, which Dornyei (2001 b), and Renninger (2000) describe as
essential to the students’ sense of achievement, at this time the instructor can correct
common mistakes and handle pragmatic issues with the class. Furthermore, students
are also required to hand-in their presentation in written format, which allows the
instructor to check for grammatical problems. By following this method, students
gain the confidence to use English in a safe and structured setting. Presentations
offer students opportunities for their intrinsic motivation to increase as they gain
satisfaction from accomplishing the task and communicating with their classmates.
In short to raise students’ confidence in using their English communication
skills, tasks and class materials must be both interesting and slightly challenging.
The situation in the first session would be akin to Krashen’s classic i＋1, where
students have some knowledge of the topic, but need to develop their vocabulary
base in order for better communication. However, in the second session, where the
focus is on developing fluency with the topic, the task should be at the level of i-1.
In this instance students are both reinforcing the language that they have acquired in
the first session and developing a confidence in using it, thereby allowing for
greater future language acquisition. As instructors, it is our duty to be aware of the
class situation, and of problems that students may encounter. This may require
adjusting the course materials according to students’ abilities, which would improve
the course work for the students and thereby increase the students’ intrinsic
motivations. Furthermore, this pedagogy mandates student involvement. A major
key to motivation is the active involvement of students in their own learning
(Dornyei 2001 a, 2001 b). Students must be allowed the opportunity to work with
the material covered in class autonomously. The process of breaking the class into
sessions allows greater opportunities for students to connect with the linguistic data
either with their own cultural knowledge or to their specific majors. Therefore, a
successful curriculum involves a great deal more than just a vague commitment to
actively involving students in the classroom pedagogy.
Summary
What has been shown here is that students do have very strong extrinsic and
intrinsic forces behind the motivation of their English study. The extrinsic forces in
part extend from the educational policies in place, particularly that of kokusaika ,
which sought to place Japan as a viable contender in the international community.
This notion continues today with ever increasing demands made by the business
community for Japanese nationals with communicative English abilities. However,
when the notion of kokusaika is taken in tandem with the notion of nihonjinron it
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can be seen how students’ intrinsic motivations come into place both in the current
social and ideology milieu of Japan. Therefore classroom pedagogy must be a
reflection of this milieu, allowing opportunities for students’ intrinsic motivation to
foster their extrinsic motivation. As stated above extrinsic and intrinsic motivation
can not be studied independently of each other, as combined they have implications
for improving language acquisition methods for students. A classroom pedagogy
which raises students’ individual interest in the material by the personalization of
the material will undoubtedly increase students’ intrinsic motivation. Given
opportunities to develop and use EFL in a way that is relevant to them students will
increase their confidence in their English communicative use. However, the
personalization of the topics covered and developed through student presentations,
allows for self-expression. Students are then developing their communicative skills
in a manner they see as relevant, and this strengthens their overall EFL skill. This
would then strengthen student’s intrinsic motivations by creating a curiosity in
English, and a desire to develop a relevant English base, which in turn would satisfy
the current extrinsic forces on EFL use in Japan, where the focus is on
communicative abilities. Given Japan’s current unstable economic situation, future
studies which explore the source of students’ motivations in tandem with the ever
changing sociolinguistic status of English in Japan will have major implications for
EFL teaching and learning in Japan.
Notes
i It should be noted that with the New Course of Study, implemented in 2002, elementary schools
started introducing English as part of the “international understanding” course, but not as an
academic subject, to be taught by homeroom teachers (MEXT 2003). It was suggested in 2006
that English as activities, but not as an academic subject should be made compulsory for
elementary school students in grades 5 and 6. (Butler, 2007). Again these classes are to be taught
by the homeroom teachers, who often have not studied English themselves since second year
university, and have had little or no training in the teaching of English.
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